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ABSTRACT

A new technique for teacher education has been
deveioped in response to the belief that teacher education's nunmber
one priority is to be concerned with the emerging self of the teacher
trainee. Research on effective teaching has revealed that it is aot
vhat the teacher is taught that is the ~<ritical factor hut the way in
vhich the knowledge and attitudes, beliefs and feelings, are
internalized. Thus experiences must he developed which provide
students the opportunity to see the relationship betwveen theory,
methods, and self, permitting integration of the person. The "C"
group model grew out of a need for inservice education with personal
involvement and an opportunity to test out new ideas and exchange
with colleagues the results of new approaches. The new approach,
piloted at Northeastern College (Chicago), was labeled "C" group
because manhy of the factors which make it effective begin with t¢Cw:
collaboration, consulting, clarifying, conftronting, being concerned,
caring, and being conmamitted. It differs from "T" group by going
beyond focus on the self to application of specific teacher-child
procedures. (he five to eight voluntary menbers of a group meet with
a professionally trained group leader for periods of at least 1=1/2
hours te¢ provide time to warm up, report results of past commitments,
get into new concerns, and permit tiae to develop new commitments,
and evaluate what is happening to thes as persons and professionals.
(JS)
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The key to rature of effective helping relatiocnships
is not t0 be found in what the helper.knows or the methcd
he uses. Tnis has confuszed und diécouruged educatiocnal
researcheras.

A close inspession of Secching reveals the critieal

pature of coxauwaicavion, T
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gatbing behaviar, apathy, rebdbellion, or an uawlllinzndass o
try, the teackhsr mush be capadle of opening up ertnunication.
Oreating a clipa%s of openn2as, trust, snd mutuex purprse

is basic to the teaching task. Obvimsly, this is nos
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a helping reiationship.
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educatiop, we night assume a correlation has been established
between straight intellectual competence and the ability to
facilitate learning, Tntise, despite the fact “het we have
observed intellectunl giants at all levels of inssrucstion,

Wwho could nov coummunicate with “he potentizl learrer. They
knew the wmaterial, but could not inspire, motivate, and

involve the learna»,

At the same tine, we have noted teachers who exhibited
average scholarship but who had the capacity to stimulate

kelping relationships which peraitted thea to 4ransait this

‘v knowleldges They nay nn’s have heoen adle to recall for purposes

of a test, all of the characteristics of Carl Rogers' Helping
Relationship (Rogers, 1961), but nore important, they emobodicd
thoe characteristics as part and parce} of their interaction
with students. 7They becane pcrsons'who related with students
in a vanner which increased the possibility of leurner involve-
ment in the educative process. In the words of the current
geaeration, there was no "cozaunication brearkdown" and the
studenta were "turned on.” Thelr classrioans generated exocite-
nené?mgnvolvement to the extent that ideas, concepts, feelings,
and values replaced the necessity for drugs or any other "prop"
to escape boredon and wmanufacture excitenent.

Combs and his colleagues a% the University of-Florida
(1959) recently pudlisheld the rasults of ten years of exploration
regarding the helping relatiohship. They hypothesiged that
the primary tool with which teachersyork is theaselves. This

is rafaorrei Yo as the "S21if as instruzend™ cdncept. Bffeotive-
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combines his knowledge and understanding with his ovn
unique way of using self to be helpful to others.

This, then, explainsg why Tescerch i kunowledg:, skills,
aetha's, aﬁi sinilar channzls has been both confusiry and
discouwreging. Apparently it den't vhat tre %fesncher is taught
thet is the critical faetor, dbut the way in which the Imowledge
and attitndes, leliefs and feclings, are internalized. Ve
behave on the basis of how we pexrceive and our perceptions
are always a perconalized proluct of our binsed apperception.
ito stiauius coues purs fren the profeseor's pen or lips
tithout belng iaterpreved and translated by the filter of
the student's percepitual field.

Thus, knowledge seldon produces change in behavior.

Neither the addition or subtraction of courses in educational
aethodology, the develcpuent of fields of special academic
cocnpetence, oxr any other surfece manipulation kus the possi-
ultinately
bility of/affecting teacher effectiveness.' Instead, we nust
deal with the neanings und beliefs which are derived bdecause
theg2 are the factors vhich organize perdeption and influence
behavior, )

The Condb's studies denonstrated a statistically significant
difference between groups of effeotive and ineffective teachers.
The effective group of teachers were more concerned with

1) internal than external franes of reference.

2) people rather than things, ard

3) with perceptual neanings rather than facis.

They were sensitive %o %he feelings of stuients, perceivel then
as parsdoas, not objests to be taught, studield, or analysed.
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They were nore concerned with the persons and their
reactions than with thie wmaterial ther vor. pressnting.
Trne eflective bezchars tardel Lo viazw theanselves as

fdentified with othars, capable of soiving prodlens,
depeadabie, and aore worthy thun wrworthy. In simple terms

developod feelings of edaquacy which enabled thenm
to Talle a%couraseous approach to the ta2sks of life. They

?ampered by their own insecurities, doubts, feers,
and anietics waich neurolosically short-circuitel theinr

apacity to oe fully functioning persons and professionals.

They possessed positive attitudes towards theuselves and
their potential. They had not been emotionally crippled by
societ;", the culiure, or even the nistake-centered classroon
vhich places an eaphasis on assessing faults, liabilities,
and alstzkes,

The effective teachers tended to see others ss friendly,
well intentioned, and capadle of dealing with their prcdleas
successfully. This contrastad with éeeigg peéple ag undepend-~
able and sources of discourag2nent. If one is to perceive
others posi%ively, he, hiaself, rust feel wanted, accepted,
ard vaiued. This feeling is genéfated best by the classroon
ataosphers in tuvachexr education, but can only bde cozpleiely
enhanced by’the type of climate fostered in the therapeutically
designed graoup.

Bffective teachers were different fron ineffective teachers
in their pexrception of the teaciiing task. The effeotive

teachers saw the purpose ¢f tzaching ag on2 of freeirng rather
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than coercing or controlling. They emphasized process

oriented experiences in contrast to subject matter goals.

Loachor dusabion and the ¥aerging Sc)!
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If research anld theory and %o influence precilise
benchicer elucation wust weconsider priorities. It appeera v
b pore Japorsant to facilitate the education of

persons u\% nre able to use self to naxinize developnent,

!
than to consider the conbent of courss experiences. The

-

traits we desire in toachers il nd% ve developed in
traditional courses alone. Ve tust becsne concerned with .

the obvious, the pergonality of iiae teacher. Procedures

for building nore adequata persons are already known; they
nust be incorporated inbé the education of teachers. We

have long %alked about the whole child. Is it time to
recognize the necessity of educating the whole teacher?

The %teacher wust be able to interrelate her attitudes,
perceptions, feelings, ard values éith her developing skilis
and knoiledge. Anything less than an approach that combines
the affective and cognitive donains in education will bs
ineffectual. We will continue to educate teachers who
theoretically understand the helping relationship, but have
not internalized the concepts so they are part of their behavior.
Is woulg seea apparent that they would continue to educate
ohildren who knoi adout character, wmorals, values, creativity,
and denocracy, but have not experierced then t> the extent

that the; bYecocae a funstionsl part of %thelr 1ives,
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I an proposiog that teacher educatisa's number one

avd Ayt . S . , LR . . ] Fa B e N
pricriis e 4o ba concerned with the ~oerging sell of e

abudent proparing for teaxching, WSperniences rust le

develcpad which enable shudents Lo eucsunter theuselves

their feclines, atititudes, and percentions, The opporhunity t9
gee the rn{utiﬁnship Yatyesn thoory, nethodclogy, and self
3hould per‘ it the opportunity for integration of the person.

In scne 1nstancos i% will help the shuldent become aware ne

iz no% capable of teaching effeciively due to present

Jinitations as e person,

The "C" Groun and Teacher Fiucation

Experience with in-service prograns for teachers in the
schools convinced the author that teachers sre not helped
significxntly through the lecture or discussion approach.

There nmust be personal involveuent and an opportunity to

test out new idess, see how they fit with one's personality,

and exchange with colleaguss the results of new approaches,

It was 8l8¢ apparent that the scnool had unigue resources

which were not belng utilized. There was no organized procedure
which encouragsd the experlenced teacher to kelp ths deginning
teacher, Ce;tainly there wera few channels for the new

teacher to share her ideas with her more experienced colleagues.

Each teacher was an island, rising or falling on the
basis of her present capacitiea. Opportunities for proteéaional
growth in educaticn were linited when conpared with the sharing

procedurss developed in other préfessions, Thais situation
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stizulated the development of teacher groups in a school
disirict.s The groups were voluns oy oo yare desigrme? to

u2lp the teachers:

1) Develop an uvrdersiarling of the practicsl applicatious
of the dynaeics ol Lunan bahavior

2) acquirs an understanding and avareness of self and
the teachars role in teacher-child conflict

3) Become acquainted with new ideas, procedures, and to
nrofit from the fezdback end values of group thinking
(Dinkaey:r & Arcinicga, ni)

e ffective and

Tac grouy apprcach Yo in-gevvice e Lol Mtbractive
snd adninissirato

to teachersy The ¢

""N <t

é rion for success was teacher
involvenent and requests from other teachers to establish
additional groups. _

The "C" group recognizes a very basic learning principle.
If <ne is to assish enother to learn and change, there nust
be access to the affective end cognitilve domains. Feelings,
values, and attitudes must be openly revealed and considered
when discussing facts,and theory. The dichoteny belween
one's enotions and intellect, which is often present in
learning, could not be perazitted. There had to be a coadina-
tion of the didactic and experiential approach, which enadled
the teacher to understand what kept her fron functioning nore
effeotively.

The new approach was labeled "O" group because uany of the
factors wiilch make 1% effective bagin with a "3": sollaborading,
consalbing, clarifying, cenfrenting, being ¢sncerned, ¢aring,

[Kc
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and being counnitted. It is not to be confused with a "I
grouy ia tha’ 1% goos beroal considecaiion ol (he process

and sell to exaanination of #hi2 drennzction bebueen teacher

and c¢nhild and the anplication »f specific precedures. 1%
also confrents the teacher with how her attitudes and feelings
way keep hex froa changing. A process which conbines the
diductic end experiential apprecach is thereby achieved.

The specific factors which are components of the "C"

group irclude:
« The group colladborates, wverits together on uubual concerns.
« The group consults. The interaction vwitnin the grou
[ group
helps the ueabers develop new approaches to reiation-
ships with children,

+ The group clarifies for each twember vhat 14 is he really
believes and how congruent or incongruent his behavior
is with what he belleves.,

« The group confron%ks. The group expects each individual
to see hinself, his purposes, attitudes, and be willing
to confront otier gembers of the group.

« The group is concern2d ard cares. It shows that it is
involved uwith doth ¢hildren and group weudbers.

« The group develops a’ Ezaitaent to changa. Participants
in the group are c¢oncerned with reccgnizing that they
can reaily only change thenselves, 1 e{ are expacied
to develop a specific comzituent which invoives an
action bhe{ 7111l take before the next "C" grouwp %o
change their approach to a prodlen.

I (Dinkaeyer & luro
in press

The "G" group usually restricts itself to 5-8 meabers to
secure naxloua participaticn and involveueat. Larger groups
do not peraid adejuate opportunities for interactisn., The groups
are 293% effao%ive vhaa ther can be zscheduled for a alniaun of

1-1/2 hour periocis. Tu2:re rust b2 tice to wara up, repord

1ts oL 915t coanitzents, 2% In%o asw cuncerans, and paerais
14
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time ;o devalop news conmitments and evaluate‘what is
happe..” 1 15 then as persons and profecssionals. The setting
nuzt perni? clrenlar seativg and should provids a relaxed,
pleas&ut atuosphere which facilitatas trust anld openncsse.

The leader usvally begins the firat group by clarifying
purposca. The pavticipants have been selected from those who
uaderstand the objestives of a "C" group and vho have a concern,
are willing {o share it, are committed to personal change, and
eltruligtically Jasire to helw their coliengues. Readiness
aust be established in the group; it cannot be assuaedl
It is often helpful to use a group exercise such as Henry Otto's
DUE experience (Obto, 1967). This experience encourages
nenbers to become better acqualnted. They talk about the
experiences which have been formative in the development of
their personalities, and share wvhat they consider to be the
happiest wnonent of their lives. This experience always
stiaulates feelings of nutualisy, belonging, and caring.
Alienation disappears when’phﬁ manbers appear as real persons!

The second neeting way bégin by going arcurd the group
to get a btrief description of the kind of situation or child
that concerns them most. The leader helps the group start
N&th a prodblen that is coamnon and can bs universiliged.

The specific bdehavior of a child is discussed, and the teacher's
interaction and feelings are revealed. The group helps the
person become aore aware of himself by processing feedback

reganding his behavior, attitudes, and feelings. Hew approaches

involving behavior sodification, logical consequences, and

-
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teacher attitudes are diccussed. The ideas are always
related . @ specific 2hild and discusssd in teras of the

Gy to nodify her own dbehavior and atiiibudes.

fete

teacnexr's capze
Eventﬁally the teaclier is encouragaed Lo uake a conmitment

gbout a specific change she will institute before the next
necting. The leader tries to involve as nany menbers as
possible in presenting their concerns. Focus is on helping

all involved in the group %o grow as persons and professionally.

The leader ¢f the "C" group cwat be trained in group —
dynanics, group counéeling, psychodynamics of behavior prodblens,
and rave had supervised experience in leading teacher groups.
This is a distinct role in group leadership, and requires
skills in structuring the group, utilizing group mechanisnms
to facilitate group developument (Corsini, 1957), being
sensitive %o feelings and attitudes, the capacity to enable the
group to vecone cohesive, and certainly the ability to help
develop specific solutions tc behavior or learning probleus.

The leader does not have to'pq;an expert in child psychology,
but he nust have sexpertise in ;nabling colleagues to help each
other,

This general "C" gréup anodel has been piloted in the ~
stﬁdent teaching department at Northeastern College, Chicago,
Illinois. Preliaminary feedback suggests that it can be a useful
tnol in facilitating teacher developaent. Certainly if we are
realistic we must recognize the inefficacy of a purely coénitive
approach to developing persons who must function in a helping
r2lationship, If the child is to becose open, honest, involved,

altruistic, and comaitted to the democratic values, he nust

4
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have QVailable teachers who as persons are models for this
approzch to living, and who also provide his with onyortunities
o be involved, fres fron aawielr, wporceptive, ilnaginative,
crea;ive, and spontanzous. These personal qualities, acquired
in the grouvp, are personally experienced and valued, and hence
internalized in the person and the feaching process. I% is
only the fully functioning perscn who can meet the current

challenges which exist in education,

-
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